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About ImpactEd 

ImpactEd is a non-profit organisation that exists to improve pupil outcomes by addressing the 

evaluation deficit in education. They work in partnership with schools and education 

organisations to support high-quality monitoring and evaluation that informs decisions about 

what will work most effectively to support young people. ImpactEd have worked as the 

evaluation partner for TKAT in analysing the impact of the ACE programme in its first year. 
 

About The Kemnal Academies Trust (TKAT) 

TKAT is one of the largest Multi-Academy Trusts in the South of England, with 45 academies 

across primary and secondary phase. Within the family of TKAT schools, the shared and common 

purpose is to ensure that all pupils, regardless of the traditional barriers to success, have the 

opportunities and resources to achieve their academic and career aspirations within a safe, 

inclusive and ambitious organisation.   

 

Introduction    
The A Champion for Every Child (ACE) programme is an initiative designed by TKAT to provide 

Pupil Premium children in its academies with 1:1 support to help them progress both in terms of 

academic outcomes and social and emotional development. The programme is delivered by tutors 

who have been trained in providing support to potentially vulnerable pupils with regular oversight 

and input by class teachers.            

Over the course of 2020-21, TKAT collaborated with ImpactEd as a research partner to analyse the 

impact of the ACE programme on a number of inter-related outcomes. The evaluation framework 

developed aimed to answer four key questions:             
  

Research question 

RQ1. What is the impact of ACE on academic attainment on those who took part? 

RQ2. What is the impact of ACE on skills relating to engagement and behaviour including 

goal orientation, school engagement, self-efficacy and motivation? 

RQ3. How do these social and emotional skills vary for Pupil Premium pupils who took part 

in ACE compared to the PP national averages?        

RQ4. What factors underpin successful implementation of ACE?  

 

Below, we provide a summary of the methodology used to answer these questions, the key 

findings, and potential implications for the next stages of the project. This executive summary sits 

alongside the full evaluation report which is available on request.           

        

 

 

  



Methodology 
The evaluation framework for the project was designed in collaboration with TKAT and aimed to 

answer four key questions:         
 

Research question 

RQ1. What is the impact of ACE on academic attainment on those who took part? 

RQ2. What is the impact of ACE on skills relating to engagement and behaviour including 
goal orientation, school engagement, self-efficacy and motivation? 

RQ3. How do these social and emotional skills vary for Pupil Premium pupils who took part in 
ACE compared to the PP national averages? 

RQ4. What factors underpin successful implementation of ACE?  

 

In order to answer these questions, our evaluation methodology drew on:   

 Pupil self-report questionnaires: using academically validated questionnaires which are 

widely used in educational research and recognised for their reliability. Data for school 

engagement, self-efficacy, goal orientation and motivation was collected pre and post 

programme delivery. 

 Tutor and teacher questionnaires: using similar academically validated questionnaires to 

triangulate tutor and pupil responses for a sample of participants in the ACE programme. 

Teachers were also surveyed to gain insight into their experience of the programme and 

reflections on its implementation and impact. 

 Qualitative data collection: using semi-structured interviews with teachers not directly 

involved in delivering the programme to gain insight into their perception of its impact. 

 Academic progress data: using assessment data collected by schools. Due to the timeframe 

of the data collection, it was only possible to assess academic progress at primary school 

level and for one of the special schools.   
 

Data was collected from seven schools, including primary, secondary and special schools. For key 

outcome measures we have conducted statistical significance analysis (two-sided t tests) in order 

to understand if the variations seen are likely to be statistically meaningful or could be a result of 

chance. Although it was not possible to employ a control group, we were able to compare 

outcomes between participants who engaged in the programme and a small number of 

participants that disengaged for reasons unconnected to the programme. These pupils reported as 

disengaged were only 4% of the total cohort but provide a useful point of comparison against 

pupils who received the whole programme.     

Please note the following limitations of the methodology which should be considered: 



Impact of Covid-19 

The Covid-19 pandemic is having an unprecedented impact on the education system. During the 

evaluation period schools experienced both a large number of self-isolations as well as partial 

school closures from January 2021. The resulting adjustments due to periods of home learning 

meant significant disruptions to both the programme delivery and the associated evaluation. 

When interpreting results, this context should be borne in mind. For example, there may be 

regressions seen in outcomes as a result of periods of learning from home.                           

Evaluation design 

Due to the way in which the programme was implemented it was not possible to put in place a 

control group. In addition, the nature of the evaluation meant using assessment data gathered by 

schools which may have been collected in slightly different conditions. This means that causality is 

difficult to attribute and any findings should be viewed with that in mind. We have mitigated 

against the absence of a control group through triangulation between tutor and pupil data and the 

comparison of pupils reported as disengaged with the programme versus their engaged peers.  

Implementation 

It is rarely the case that educational interventions do or don’t ‘work’. Most often, the quality and 

consistency of how they are implemented will have the largest bearings on their success. Any 

school replicating the approach taken here may not see the same results.   

Summary of findings 
Overall the evaluation from the ACE programme’s pilot year sees promising evidence of impact, 

particularly on pupils’ attainment in maths and on levels of goal orientation, self-efficacy and 

motivation. Qualitative data from teachers and tutors also reflected a positive perception of the 

overall impact of the programme, alongside a number of recommendations for how the 

programme implementation could be improved further in future.                     

To summarise key findings from the evaluation:  

 Outcomes in maths improved in all participating primary schools, and reading in all except 

one. These improvements were statistically significant in one of the academies, despite 

partial school closures disrupting educational experience during the evaluation period.  
 

 Statistically significant improvements were seen in pupils’ self-reported levels of goal 

orientation, self-efficacy and motivation. Improvements were also seen in reported levels 

of school engagement. These results were consistent with findings from tutor-rated 

observations of the same pupils.  
 

 Qualitative data indicated that key success factors for the programme were the availability 

of support networks for tutors, the quality of training, and its personalised and one-to-one 

nature. These factors should be maintained as the programme scales. The quality of 

teacher/tutor communication was highlighted as a key area to continue to prioritise in 

order to sustain and further develop the impact of the programme.  
 

Below we break down the key findings of the evaluation by each research question. 
 



What is the impact of ACE on academic attainment on those 
who took part?  

 

 Overall impact on academic attainment 

Maths results increased in all three schools and reading results for two of the schools, with 

statistically significant increases in both reading and maths attainment for ACE participants 

at Academy C. The only exception to the positive trend was in reading results at Academy E. 

These improvements in outcomes are seen despite the impact of partial school closures 

occurring between baseline and final data collection.         
 

 Impact on academic attainment comparing engaged and disengaged pupils 

As noted in the methodology above, we also compared outcomes for the small number of 

ACE participants that disengaged for reasons unconnected to the programme (4% of the 

total cohort) to provide a comparison point for pupils who received the whole programme. 

Pupils that engaged well with ACE saw both higher final reading and maths outcomes and 

greater levels of positive change relative to disengaged pupils in all schools.     
 

What is the impact of ACE on broader skills relating to 
engagement and behaviour including goal orientation, school 
engagement, self-efficacy and motivation?   

 

 Overall impact on social and emotional skills   

All skills measures saw an increase over the course of evaluation, with this increase being 

statistically significant for all measures except school engagement. Goal orientation 

increased the most, by 4.8%, with self-efficacy also showing a substantial increase at 4.0%.   
 

 Variation by school, gender and SEND 

Academy C and Academy D showed the most positive changes over the course of the 

evaluation in all measures. The only notable decreases were in school engagement at 

Academy A and self-efficacy at Academy G. Across gender, females typically saw higher 

levels of increase than males. Results for SEND pupils were variable, with non-SEND pupils 

typically showing higher rates of increase.   
 

 Variation by pupil engagement  

In general, engaged pupils experienced more positive changes over the course of the 

evaluation than the 4% of pupils that disengaged, for example increasing by 0.9% on school 

engagement while disengaged pupils decreased by 7%. The only exception to this was in 

goal orientation where the two groups performed similarly.      
 

 Variation by tutor reported questionnaires  

Across all groups, we saw generally positive trends consistent with pupil self-report 

measures, with the largest increases being for pupil goal orientation (+3.8%) and motivation 

(+2.4%). Secondary schools saw larger increases in tutor reported results than primary.   
 



 Correlation between tutor reported and pupil reported questionnaires 

At baseline there was a relatively low level of correlation between pupils’ self-assessment of 

their social and emotional skills and tutor’s assessment of how pupils were performing in 

those skills. At post-programme, however, there was a statistically significant correlation 

between the two assessments for all three outcomes, indicating that the link between pupil 

self-perception and tutor perception grew over the course of the programme. 

These results would seem to indicate that the growth of pupil and tutor relationships was 

reflected in the convergence of tutor and pupil self-assessments over time.         

 

 What is the variation in goal orientation, school engagement, 
self-efficacy and motivation for ACE participants compared to 

the PP national averages?  
 

 Variation relative to Pupil Premium national averages 

There was a varied picture for ACE participants relative to the national average for Pupil 

Premium children responding to these measures. At the final timepoint, ACE participants 

scored higher than national average for goal orientation and school engagement, but lower 

for self-efficacy and motivation. As the programme continues, these results should continue 

to be monitored to see if further progress can be sustained.                     

  

What factors underpin successful implementation of the ACE 
programme? 
 

 Overall perception of programme impact from teachers and tutors 

In general both tutors and classroom teachers rated ACE’s impact highly positively, with 

tutors providing slightly more positive feedback than teachers. Those teachers who were 

most engaged with the programme were also more likely to rate its impact highly. Over the 

course of the programme, tutors’ perception of its impact and the perceived value to pupils 

tended to increase.          
 

 Key success factors and areas for improvement 

Key success factors for tutors were the availability of support networks for tutors, the quality 

of training, and the personalised and one-to-one nature of the programme. These factors 

were generally able to sustain high levels of motivation amongst tutors. For teachers, key 

success factors were the quality of communication with tutors regarding individual pupil 

progress, the ability of tutors to supplement teachers’ efforts with parental engagement, and 

the capacity of tutors to provide personalised guidance for career or learning pathways.  

Where areas for improvement were suggested, they clustered around four key themes. These 

were the centrality of teacher/tutor communication, consistency in programme awareness at 

a school level, the challenges of engaging parents, and supporting tutors to manage their 

time amidst other commitments they may have.        
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Recommended next steps       
Within the context of an exceptionally challenging year for the education system, the evaluation 

highlights both a number of success stories alongside some practical suggestions for further 

improvement. In particular, there is promising evidence of the impact of ACE on pupils’ social and 

emotional development alongside attainment. With this in mind, we would recommend the 

following next steps:         
 

 TKAT should continue to build on the success of the programme this year, with positive 

findings both on academic outcomes and pupils’ social and emotional skills. As the initial 

pilot of ACE is scaled, TKAT should continue to pay close attention to implementation to 

ensure that this impact is sustained at larger scale.  The one-to-one nature of the 

programme and its investment in the quality of relationship building between tutor and 

pupil should be preserved.       

 

 The high quality of training and CPD support for tutors should be sustained, with particular 

attention to enabling tutors to share lessons with their peers and support each other. This 

was one of the most highly appreciated features of programme implementation this year, 

and will be key to sustaining momentum of the programme as it grows.   

 
 Particular areas to consider for the quality of implementation are the quality of teacher / 

tutor communication, awareness of the objectives of the programme at a whole-school 

level, parental engagement and supporting tutors to manage their time. In particular, TKAT 

should look to ensure that good lines of communication are set up between tutors and 

class teachers regarding individual pupil progress.    

 

 TKAT should consider how it might extend the depth of the evaluation on academic 

outcomes. Although positive outcomes were seen this year at Academy C, a larger sample 

size would support a more confident assessment of impact on academic outcomes. The 

evaluation could also be strengthened by the addition of a control group.          

 

 How the ACE programme might be developed as a sustained intervention could be 

considered. As the pilot continues into next year, TKAT should consider how participants 

from this year will continue to be supported.       

Based on the evidence from the pilot, we would recommend that TKAT continue to roll out the ACE 

programme and consider how it might be grown to achieve sustained impact at larger scale. 

 


